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Macro to Micro
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Task 1

 Please form groups of 3-5 people

 Alpha - Describe a teacher you had as a a student who you really 
liked, appreciated, or otherwise respected very much

 Beta -  Describe a teacher you had as a student who you really 
disliked

 All groups – please list the main 5 ’chracteristics’ of these liked and 
disliked teachers on the paper provided

 Choose one rapporteur
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National Performance over 50 years 
(Ripley 2013)



Leadership & Student Performance



Fast Developing  Systems 

Moujaes et al. 2012
Canada, New Zealand, Korea



Fast Developing Systems 

Moujaes et al. 2012 
Singapore, Finland, 
Australia



 1030-1330 Teaching Complex Content



Definitions

A dual-focused educational approach in which 
an additional language is used for the learning 
and teaching of both content and language 
(EuroCLIC1994) 

A general term to designate different types 
of bilingual and immersion education 
(Eurydice 2012)



CLIL/EMILE 

    Content and Language Integrated Learning 

                                   CLIL
        

Total Immersion 
Partial Immersion
Double Immersion
Bilingual Education 
Two-way Immersion
Dual language Immersion 
Foreign language Immersion
Heritage Language Immersion

Sheltered Instruction Observation Protocol
    Cognitive Academic Language Learning
          Cross-curricular Language Teaching
            Content-based Language Teaching
               Task-based Language Instruction
                English as medium of Instruction
                     English for Specific Purposes
                          Content-based Instruction



The CLIL Umbrella

Page  13



07.03.14 | © EduCluster Finland 
Harmonized Lesson Structures



Cognitive vs. language input

High cognitive input

Low cognitive input

High 
language 
input

Low language 
input



Bloom’s 
Wheel

Back to Cognition

Back to Overview
http://morethanenglish.edublogs.org



Scaffolding: Just-in-Time Temporary Frameworks 



Scaffolding strategies



The Clil4U project has been funded with support from the European Commission. This publication 
reflects the views only of the author, and the Commission cannot be held responsible for any use 
which may be made of the information contained therein.

ENTER



Community Content

Competence

Cognition

CommunicationTOPIC

LESSON PLAN and Activities



The Domotics (House Automation 
Systems) Module is part of the 
vocational training of electricians, 
but it is also of value to other 
disciplines 
eg health care Learners and social 
workers.

Back to Overview



During the lessons the Learners will 
learn how to make use of online tools 
for language learning. 

The Learners will design functions for 
an “intelligent” home, which is suitable 
for disabled and/or elderly persons  
(This can be used for Learners from 
several vocational areas). 

Back to Overview



•  The Learners will be listening to a presentation of Domotics, followed  
  by reading authentic documents and written (online) instructions.
•  The Learners will need to know the language structure of instructions. 
•  As part of the tasks, the Learners will prepare proposals for Domotics 
  functions in a purpose-built house for disabled and/or elderly people.
•  The Learners will be introduced to the rules of semi-formal letters and
   will write letters with proposals for a Domotics solution.
•  The online texts to be used by the Learners will be accessed through 
   Clilstore: 
  http://multidict.net/clilstore/ 
  where all words are linked to dictionaries. 
•  There will be some work on grammar, based on “the Dirty Dozen”
   errors extracted from the language spoken and written during the task. 
•  Other Scaffolding Techniques to help Learners. 
•  See Scaffolding for more information. Back to Overview



The Learners will use and acquire several Cognitive Skills: 
They will:
•   Justify decision-making for utilities to include in Domotics 
    homes - with reasons
•  Analyze suitability of system designs
•  Evaluate possible future improvements.
•  Memorize key vocabulary and 
•  Apply it in different ways as part of instructions and 
   descriptions.
•   Prepare creative solutions that may still be beyond the
    current possibilities based on the presented facilities .
The resulting activities will elicit both higher order and lower 
order thinking: Bloom’s Wheel

Back to Overview



Can Dos:
•   Understand the suitability of and demands for different installation 

systems and their functions for disabled and elderly people. 

•   Be able to select and propose different utilities to cater for different 
types of Domotics home inhabitants.

•   Present a proposal and the rationale behind it, making use of 
PowerPoint slides so the combined experience will ensure the 
competences needed for proposing plans for different kinds of 
Domotics installations.

The class will be divided into four groups where each group has a 
different task: catering for special needs, safety (burglary, smoke and fire 
detectors), energy conservation (eg heat control), and creativity (design 
the funniest ultimate Domotics home). 

Each student will be able to write a letter with a proposal (demonstrating 
the use of the passive voice) for a Domotics home suitable for different 
needs.
 Back to Overview



The Learners will understand different demands 
for facilitating disabled or elderly people in their 
own homes,  and also different traditions with 
regards to choice between own home & care-
givers,  or nursing home. 

As part of the language lessons the Learners will 
learn about international differences in subsidies 
for adapting private homes to new needs.

Back to Overview



Back to Overview

Higher 
Order 

Thinking 
Skills - HOTS

Lower Order 
Thinking 

Skills - LOTS

Back to Cognition Learning Behaviours



Learning Behaviours

Back to OverviewBack to Cognition

We have to remember a concept before we can understand it.
We have to understand a concept before we can apply it.
We have to be able to apply a concept before we analyze it.
We have to analyze a concept before we can evaluate it.
We have to remember, understand, apply, analyze,
 and evaluate a concept before we can create.



 1430-1700 CLIL in Action A



Teacher Professional Development



21st Century Generation Curriculum



What is not CLIL?























Task 2

 Please form 4 groups of c.25 people per group

 These groups will be called Bill, Jill, Skill and Thrill

 Each person in each group describes how they actively develop the 
CLIL Core Activators (The work done in preparation for today) – 
Time per person is around 5-6 mins maximum including discussion

Page  43



 Sequencing, ordering, ranking 
Sorting, grouping, classifying 
Analysing, identifying parts & 
wholes. Noting similarities & 
differences. Finding patterns & 
relationships. Comparing & 
contrasting.

Searching for meaning

Creative thinking

Critical thinking
Making predictions & 
formulating hypotheses. 
Drawing conclusions, giving 
reasons. Distinguishing fact 
from opinion. Determining bias, 
reliability of evidence. Relating 
causes & effects, designing a 
fair test.

What Kinds of Thinking?

Generating ideas & 
possibilities. Building & 
combining ideas. 
Formulating own points of 
view. Taking multiple 
perspectives & seeing other 
points of view. Problem solving

Decision making

Identifying & clarifying 
situations
Generating alternative solutions
Selecting & implementing a 
solution strategy. Evaluating & 
checking how well a solution 
solves problem.

Identifying why a decision is 
necessary. Generating options.
Predicting the likely 
consequences. Weighing up the 
pros and cons. Deciding on a 
course of action. Reviewing the 
consequences.

Copyright ACTS II Sustainable Thinking Classrooms



THE GIRAFFE 
TEST 



1. How do you put a giraffe into a refrigerator? 



The correct answer is:

Open the refrigerator,

put in the giraffe, and close the door.



2 How do you put an

elephant into a refrigerator? 



Did you say, Open the refrigerator,
put in the elephant,

and close the refrigerator? 

Wrong Answer. 

Correct Answer:
Open the refrigerator, take out the giraffe,

put in the elephant and close the door.



3. The Lion King is hosting an animal conference.

All the animals attend.... except one.

Which animal does not attend? 



Correct Answer:

The Elephant.

The elephant is in the refrigerator.



4. There is a river you must cross

but it is used by crocodiles, and

you do not have a boat.

How do you manage it? 



Correct Answer:

You jump into the river and swim across.

Have you not been listening?

All the crocodiles are attending
the Animal Meeting.



ThaTThank you!

Grazie!
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